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ABSTRACT

This expository paper focuses on examination matjp®, the formation of negative organizationaltard in
secondary schools and its economic effects. Theafrce of examination malpractice has become bottemic and
chronic in secondary schools. Because of its endemd chronic nature, examination malpractice baa large extent,
eroded most of the positive values which the seagngchool system is supposed to transmit to lesriNot only that, it
has to a large extent influenced the attitude aaldes of teachers negatively. As a result it is mom knowledge that
lateness, truancy, indolence, indiscipline, theebehat no one passes examination without cheatimtyunwillingness to
carryout take home assignments is now common betilitraits exhibited by learners at that leveedfication. On the
part of teachers, examination malpractice has efegyed lateness, absenteeism, unwillingness to enfacademic
standards and lack of commitment in many of thehre Paper posits that in situations where short-tutsuccess and
glory do not only exist but has become the norne tilture among the key players is bound to undergme
transformations in conformity with the “new nornih this case, examination malpractice has beersfibtamed from an
aberration to a norm. Consequently, negative behalviraits to strengthen and support the “new ridnave evolved.
Therefore, in order to curb the menace, the authmade some recommendations, among which includgilae mass
orientation by the National Orientation Agency itwog the faith based organizations, churches/mesgtown unions,
clubs, industries, civil services; severe penaithe legislated for culprits in any form no mattee status and the teacher

should be adequately motivated and have improvaditon of service.
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INTRODUCTION

Examination malpractice has become a regular featfisecondary schools in Nigeria. Its nature i lemdemic
and chronic. Measures to get ride of it have neldgd the desired result. Rather, the more thetseffo eradicate it, the
more the spread and the more its acceptance areanels and teachers. This phenomenon which sbeuictated as an
aberration in our educational system has becoma&dhm. A norm is a standard pattern of behavioat th considered
normal in a society (Peil: 1978). When an abermati@comes a norm in any social system, a new sgtloes and
attitudes must come into place to support, sustathreinforce the new norm. In most cases suchra aad its supportive
values and attitudes are negative and as sucltegueattlems in the system. At present the schodésysees examination
malpractice as an aberration that must be fougall abst. At the same time a reasonable percerthtiee key players in

the school system see it as a norm and evolve vaud attitudes that sustains it. It is common Kedge that both
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learners and teachers at all levels of school igeN&, during both internal and external examimetjoengage in
examination malpractice (Omoregie: 2000), (Onyeehd®96), (Uwazuike: 1993). It is also common krexge that
lateness, absenteeism, indolence, indiscipline tlaadbelief that no-one passes examination exgepheating is common
traits exhibited by many learners. Teachers orother hand exhibit lateness, absenteeism, low commanit and little zeal
to enforce academic excellence (Aniagolu: 2010) thfd above constitute negative organizationalucalprevalent in our
(secondary) school system. In other words, examinahalpractice encourages the formation of negatirganizational
culture in Nigerian secondary schools. The taskhig paper is to show how examination malpractieads to the
formation of negative organizational culture in Bligin schools and its economic effect on the secamomic

development of Nigeria.
Examination Malpractice

Examination malpractice is one phenomenon thatgeaerated a lot deal of interest among Nigeriarmlsc$.
Many of these scholars have reported that exarimatialpractices have been on the increase andadilst assuming a
wild and frightening dimension (Ekoja and Mgbor@0B), (Fausa and Osabere: 2005), (Dike: 2006). Suhelars also
agree that examination malpractice is a cankerwtbanhis about to consume the entire fabrics ofNigerian education
system (Aniagolu: 2010). Nwadiani (2005) is of thpnion that the reason for this wide and greariggt generated by
this phenomenon (examination malpractice) stem frioenview that the value and functionality of amueation system
lies in its ability to actualize the goals of ediima through an objective assessment and evaluafiavhat the learners
have learnt or achieved after a period of scholprgks a result, any action that undermines tharémation process poses
a great threat not only to the value and reliabiit examination result and certification but te ntire education system

and national development.

But what is examination malpractice? The Examimatfct of 1999 defines it “as any act of omission or
commission by a person who before, during or atgr examination fraudulently secures any unfairaatlge for himself
or any other person in such a manner that contesvére rules and regulations to the extent of unshéng the validity,
authenticity of the examination and ultimately thiegrity of the certificate issued.” According @uyebo and Daramola
(2006) examination malpractice is any act or irfagbehavior exhibited by a candidate or anybodyoaiated with the
conduct of exams before, during or after the exation that contravenes the rules and regulationermpng the conduct
of such examination. In other words, examinatiofpnaatice is a term that describes all actionsaciions before, during
or after any examination by candidates, examingtiersonnel, parents or their hiring with the inkemtof yielding to a

candidate performance that is devoid of personall@ttual abilities.

Examination malpractice which started as a minasdeieanor in Nigeria has assumed a chronic andménde
status. It seems to have become a permanent feafukigeria Education system since all efforts byvernment,
examination bodies, concerned organizations, edunzdtinstitutions and individuals towards its acadion have not
yielded meaningful and expected result. Rather éxation malpractice has become an organized systenheating
involving not only candidates but teachers, heddslools, parents and various other accomplichis drganized system
of cheating has become so widespread that theretislly any examination that there is no one favfrcheating or the
other. New and more ingenious, more sophisticategsvef cheating keep evolving (Jimoh: 2009). Thtisasion has been
aptly captured by Nwadiani (2005) when he describedorocess of examination in Nigeria as a “comerary abuse and

a national shame.”
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Seen in the above light, examination malpractcea longer an aberration in the school systenabregular and
normal occurrence. In other words, the nation isn@gsing a rapid and horrendous transformation xaimination
malpractice into a norm and the evolution of acdetupportive values and attitudes that makesitfe &gainst it an uphill
task. The process of this transformation and tfdugion of a set of values, attitudes and practisaghat the authors call
institutionalization of negative organizational tcmé in Nigeria secondary school system consequpah examination

malpractice.
Examination Malpractice and the Formation of Negatve Organizational Culture in Secondary Schools

Scholars agree that the school as a social orgamizes a social system (Coombs: 1970), (Hoy andkdi
1987), (Okeke: 2004). Hoy and Miskel (1987:58) ioill the five basic elements of a social systema:thu

Social systems are composed of interrelated pardslsystems such that when one part is affectgabke goes

through the entire system;
Social systems are goal oriented.
Social systems are open system (receive and tram$fiputs to outputs and is adaptive to environmlemteds).
Social systems are peopled.
Social systems are normative (have a distinctivium).

With reference to the school as a social systenfavlil(1932:6) states: ‘the school is an organizédles with an
interdependence of parts, a clearly defined pojuatliifferent from the environment, a complex netwof social
relationships and its own unique culture which d#n regarded as organizational culture. William @98efined
organizational culture as symbols, ceremonies agth rthat communicate the underlying values andefelpf that
organization to its employees. In their own viewwdnd and Davis (1981) regard organizational culasea pattern of
beliefs and expectations shared by the organiZatmembers that produce norms that profoundly shiapdehaviours of
individuals and groups in the organization. From #ilbove definitions, one can deduce that orgapizalticulture include
common ideas, values, symbols, standards, norriefdeituals and habits that are shared by memb&an organization
which are perpetuated by institutional inductioctians and leadership. Although ubiquitous and Ugwait of sight and
mind, institutional culture has a profound impaettbe environment of the workplace and on the ghilf the members to
succeed and prosper. It also has the power tdlstgahake unwary members willing to accept low#rieal standards of

behaviour (Kluwer and Lippincott: 2009).

Organizational culture of the school includes puality, hard work, regularity, obedience to rulesda
regulations, promotion of excellence, self reliaacel self discipline, honesty and fairness. Thet# glements of the
cherished culture of the school have almost bediteadied by examination malpractice. This has oexliin several

ways:

As earlier stated, the school is a social systerasatgoal is the production of individuals who atigperiod of
learning are certified through examination as hgieen imbued with skills, knowledge, attitude aatlies necessary for
the individual’s survival and that of the societherefore the value and functionality of the schg@tem lies in its ability
to actualize the goals of schooling through an abje assessment and evaluation of what the lesifreere achieved after

a period of scholarship. The examination proce#isrsmains one of the best tools for this objeeti@ssessment and
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evaluation. It therefore goes without saying thaatever undermines the examination process posgesatthreat to the
school system. For the goal of the school systebeteffectively realized, the above named cultprattices must subsist

among the key players.

However, with the endemic nature of examinationpradtice, the school system has metamorphosedaimto
almost a dysfunctional system sustained by valaggyudes and other consequent practices that hageme perverted.
The social norms they give credence to can no lopgenote moral virtues that were upheld in thet.p@$ course it has
to be pointed out those values and attitudes asmlseariables that lend credence to social nomwsording to Mayer
(2000), “morally bad action results from three sms: Good people making mistakes (out of ignoramgpeod people
having weakness of will, bad people choosing elil.ivhichever way it takes, to stop morally bad dngburs, appropriate
ways to help good people avoid mistakes and hae& thill strengthened must be found. Secondly, appate
punishment for wrong doers must be applied. Whiei® is not done, the bad behaviour which initiallgs seen as an
aberration ceases to be seen as such. Rather,tiansformed gradually into a norm. Perpetratorsexfmination
malpractice have not been adequately punishededdsinany of them are socially rewarded and thejirnomto believe
that the end justifies the means. With the passdidgame examination malpractice ceases to be seétaormal” but

“normal”.

Putting all together, the school system is likeoaide divided against itself. Certain individualghivi it see
examination malpractice as an abnormality that rhasbught without relenting. At the same time asanable percentage
of the key players in the school system see it asren (normal). Since people in the later group ravedeterred, their
actions (exam malpractice) over the years haveedasitceptance, approval, and sadly have been redvaritnce more
and more people in the first group are recruitéd the second. The rest either sit on the fencror blind eyes to this

sorry state of affairs. This produces a kind ofraiwithin the school system.

Merton (1968) described anomie as a breakdown enctiitural structure due to a dysfunction in théwal
norms and goals and the socially structural capafitmembers of the group to act in accord withnthén other words
anomie describes a social condition in which noameslacking for the governance of individual andugr behaviour. In
the absence of such norms, the social system dered meaningless and people resort to adaptivavimeh. It equally
describes a situation in which a goal and the mediractualizing such a goal are at variance. Anogiies birth to
aberrant behaviouirs and non-conformity, which isyanptom of dissociation between culturally prdsed goals and

socially prescribed means of realizing such ga#ilmgh, 2009).

The school system in Nigeria and in deed Nigeripltece a very high value on certificates without a
corresponding emphasis on approved means of ohgaiertificates (which is the examination proce€x)nsequently
learners resort to any expedient means of obtaiaiogrtificate - whether legitimate or not. Itléstanomic situation that
has given rise to the institutionalization of thétare of cheating in examinations which in turads to the evolution of a

set of supportive behaviours that go with it.

Today examination malpractice is no longer seearaaberration. Of course an aberration is onlylsatration
where the popular culture is superior. In the stisystem the culture of certification through hawdrk, diligence,
fairness and self-reliance is no longer superidnak been weakened by examination malpracticis [rlace are laziness,
truancy, indolence, indiscipline, dependency, lassnetc. In a research conducted among secondaogldeachers and

students in Enugu State, it was found out that 6@86 of the respondents agreed that: no-one cangmgsexam without
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cheating; it is no longer necessary to study hardessuccess in exam can be easily obtained throhghting; regularity

to school and to class is no longer required t@ paam (Aniagolu, 2010).

In other words examination malpractice has a wayeothroning laziness, truancy, inferior self coricep
indiscipline, disregard for rules and regulatiohisese are negative school culture that is no loagen as negative. Hence
students can now be seen in public places proutlylaudly discussing how they cheated in an exanginalt is no
longer odd to hear WAEC/NECO supervisors and iteigrs discuss how they were monetarily rewardedafding and
abetting malpractice in exam halls where they wrie to prevent any form of cheating. It is equdtigrmal” to see SS
[l students en-mass desert their urban seconddigots where they did JSI-SSII, to remote rurabsth where they feel
cheating in Senior Secondary School Certificateniiration (SSSCE) is better organized, enhancedpaneered by
school authorities, teachers, supervisors and frrlirhas to be noted that this mass exodus frdraruto remote rural
schools for the purpose of taking SSSCE is candagsd condoned by school principals in rural aman when they
know it is not in tandem with the rules guidingniséer of students. They are motivated to act thay Wwecause such

admission makes them smile to their banks.
Economic Effects of Examination Malpractice

Human capital is an indispensable variable in ghoahd development, and has been observed by various
economists as the critical factor (Romer, 1986; Kianet al, 1992). Examinations practices do resulpoor human
capital in the short and long-run. Unequivocallye tessence of education is to acquire the abditadd values to the
society through the development of manpower qualitgt participating actively to production due taaiced skills and
knowledge. When learners indulge in examinationpnagdtice, it is difficult to be convinced of thegiee of ability based
on possessed good grades because of the inabiliggrform is reflected in what the individual cam after graduating

with malpractice-acquired-certificate.

The society is worse off as school leavers with dygoades cannot contribute meaningfully to the etati
productivity at the level of education acquiredoBomic development implies a structural transforomabf a society such
that the society expands her productive frontigth imcrease in aggregate output, income and emmpboy which impacts

positively on the living standard. This is not e&swattain when examination malpractice is a norm.

To Marshall (1930), the investment in a human bééngne of the most valued capitals because of Whatan
being can do after knowledge acquisition. If atearefuses to do it right in the course of leagrdine to dishonest means,

eventually the human capital would be of poor duaWhich impacts negatively on the economy.

Intuitively, it can be pointed out that poor economevelopment in Nigeria is attributed to corroptiand the
impact of examination malpractice in the sense ¢hedtivity that was supposed to be developed duraining have been
compromised owing to short-cut approach to suceekpted. Oseni (2014) observed that there is abghpeen the
certificates obtained by graduates and their pripdtic at the labour market due to the various ekwtion malpractice
perpetuated by them when they were in school. iighly demoralising to see schools products unsblgerform when
called to respond to issue relating to their arfestady. These are empty vessels that can onlyeghimugh examination

malpractice.

Poor quality product of schools leads to unexpkctest on the part of employers of labour. Manyustdes in

Nigeria have to resort to retraining of trained amhproducts to make them employable. This situat® attributed to
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malpractices of many school leavers. This spendingetraining is like duplication of costs which aswaste of scarce
resource. Huge cost have been incurred in traisiuglents, lack of seriousness and opting for easy through

examination malpractice gave rise to such a colegasste in a society that is deficient of resources

An acclaimed accountant, lawyer, surgeon, teachemg others cannot be efficient and effective iflskand
certificates were acquired through examination mzadfice. The societal anomalies, inefficiency, mpetence, preference
for easy way are the outcomes of examination melime News-online Nigeria (2010), points that gherienced bank
failures, collapsed buildings, economic sabotageg drafficking, fake drug manufacturing and sades adverse effects
manifesting from examination malpractices. You esea the economic effect of examination malprac&éaud at our

filling stations, churches, homes, hospital andkei:.

Way Forward

It has been stated that a stitch in time serves. fiihis ugly situation cannot be allowed to corgino degenerate
to become normal when in actual fact it has beestrdetive to the system and the society. On thashave make the

following recommendations:

 Regular mass orientation by the National Orientatidgency involving the faith based organizations,
churches/mosques, town unions, clubs, industrie#,services among others on the need to help anrae this

menace.

e Severe penalty should be legislated for culpritsanmy form no matter the status and the teacheraldhme
adequately motivated and have improved conditioserfice to enable them shun any form of “quickome”

that has endangered the system of Nigerian educatio

* Emphasis in Nigerian education curriculum shouldu® more on what individuals can do and not the typ

certificates possessed.

» Parents should be educated on the need to dis@otlraigy wards from any form of vices and to imbftmmesty in

the aspiration of anything including education.

e The immutable law of karma that is law of compeiasgtlaw of cause and effect, retributive justioemesis and
“as a man sow, so shall he reap,” ought to be tairgschools. This will help many people to refrdiom

negative vices as they come to know that the re¥earthalpractice is a short and long-run advers$ecef

» Education authorities (Federal and State Ministrigs Education, Post Primary Education Board, Local
Government Authority etc) should use their goodceff to help the country. They cannot claim todrerant of

the ugly trends in Nigeria education system. Mdferts are expected of them to alleviate this ugind.

CONCLUSIONS

This paper examined the negative influence of eratiin malpractice on the organizational cultur¢hefschool
system. The authors are of the opinion that exatioimanalpractice which is now both endemic and aferén secondary
schools has led to the evolution and entrenchmestich negative behaviours as truancy, latenezmess, indolence,
negative self-concept, disregard for rules and legiguns, lowering of standards and mass promotioena of school

sessions. This evolution and entrenchment are lgedsecause examination malpractice is no longem as an aberration
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but a norm. In order to bring back academic glbigh standard (through hard work, discipline anifisdiance) back to

the schools system, examination malpractice mudibbght at all cost. The high value placed on fiedies must be

followed by an equal high value on the institutiliwed process of certification.
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